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What is Skills for School Mentoring?
Skills for School Mentoring is a practical, personalised process
in which an adult works with a student for a set period of time focusing on clearly-defined outcomes,
it is not woolly,
it is definitely not touchy-feely!
Skills for School Mentoring can aid a student in their learning
by identifying and removing specific barriers to achievement
through the coaching of specific skill sets.
Skills for School Mentoring can aid a student in coping with the emotional-social pressures
that come with spending each day within a large community, and institution,
by identifying and challenging problematic thought & behaviour patterns
through reflection and conversation
– so that both the student, and those around them, remain OK.
It is not about cures or personality transplants,

“what we are doing is just a drop in the ocean
- but the ocean would be less because of that missing drop.”

(Mother Theresa)

Or alternatively…

Purpose of the Start-Up Kit
This Start-Up Kit is designed to provide staff engaged in Skills for School Mentoring with a method of identifying students for their
programmes and mapping out outcomes to work towards (the ‘beginning bit’). The kit also provides some information on different
approaches to mentoring, speaking constructively with students and finishing the mentoring process positively (the ‘end bit’).
Although some suggestions are made, the Start-Up Kit does not go into great detail about the content of core activities (the
‘middle bit’) to be carried out during mentoring sessions. There are many professionally-published mentoring resources out there as
well as custom-made resources shared online by colleagues (tes.co.uk). Each student is different in terms of the types of activities
that will engage them and trigger change, they require a personalised approach – attempting to devise a set ‘one size fits all’
programme of activities would divert from this and would ultimately prove ineffective.
Shortlist students according to
the impact index –
vulnerability index

Mentoring Activities
Use the Skills for School Audit
resources to build a picture of
a student’s current strengths
and areas for development.

Use the Skills for School Audit
resources to take a measure
of the student’s progress
during the programme.

- To last 8 → 32 weeks.*
- Content to be decided by the
mentor, in consultation with other
professionals.
- Mentor keeps a log of each session’s
activities and level of engagement.

Decide on the content of
activities and the timeframe.
Write a Mentor-Student
Agreement – with the student!

*Broadly based on Nurture Group theory which states change generally occurs
after four terms of intensive work for students with complex needs.

Student, with the mentor,
completes an evaluation on
which outcomes have been
met – using the proforma
provided or through a mindmap, powerpoint, poster etc.

Student given a completion
certificate to take home and
show family members.

Entry Criteria - Who to mentor?
School will involve a period of difficulty for every student particularly in the context of COVID-19 – managing workload, accepting naturally-varied approaches
of authority figures, adhering to social boundaries and norms, negotiating and compromising, resolving conflict, managing emotions etc. are all part of a process
of socialisation and developing independence. To an extent, the vast majority of students are best left to make mistakes and overcome them with minimal adult
intervention.
However, there are students who (due to childhood experiences and/or individual needs) present with persistent and substantial
difficulties that require closer monitoring and pre-planned intervention.
Students are typically selected for mentoring based on the following (informal) 5-point criteria:
1) The student is regularly receiving sanctions based on identifiable pattern of lowlevel behaviour (conflict with peers, conflict with staff, off task etc.). Day-to-day
subject teacher and pastoral responses have not proved effective.
2) The student is having regular difficulty with
a particular aspect of learning across all or
most of their subjects – i.e. general
organisational
skills,
homework,
concentration etc. – which is resulting in them
regularly receiving sanctions and/or causing
anxiety.

Surface Level Difficulties

3) The student has been involved in repeated
serious incidents that require ‘follow-up’ work in
the form of reflection, guidance and where
appropriate, restorative justice.

Driving Factors

4) The student has a formally identified or
suspected SpLD / condition leading to inherent
difficulties in their learning and behaviour –
including:
 Dyslexia
 Dyspraxia
 ASD
 ADHD / ADD

5) The student has identifiable foundational gaps in their
social and learning skills – such as:
 Self-awareness (e.g. recognising and labelling
feelings),
 Empathy (e.g. understanding the feelings of
others, different perspectives)
 Managing feelings (e.g. managing anxiety and
anger)
 Motivation (e.g. overcoming difficulties,
resilience, challenging negative thoughts)

Getting Started - Step-by-Step Guidelines
The Skills for School Mentoring process is underpinned by three key principles:




There should be a focus on clearly-defined, practical outcomes - outcomes that will in turn directly increase a student’s capacity to
achieve their academic potential.
Outcomes should be specific and personal to each student - rather than a generic aim of ‘being good’.
The effectiveness of mentoring activities should be judged according to whether outcomes have been met - albeit often partially (‘small
steps to success’), rather than always fully.

To meet these three key principles, the following method of auditing skills has been devised:

1) → Students are shortlisted during progress

and behaviour meetings - each student is then
assigned to a member of the mentoring team.

2) → The mentor asks three of the student’s regular teachers to

complete the SFS Audit - Staff Questionnaire. Ideally, this consists of
two ‘sit down’ subjects (English, Maths, Humanities, MFL) and one
‘stand up’ subject (Art, Home Tech, Design, PE).

5) → The results are recorded on the Outcomes
Planner and mapped on the My Barrier sheet as
a visual activity for students. The outcomes with
highest red scores are prioritised.

3) → The mentor also holds an

initial meeting with the student to
complete the SFS Audit – Student
Questionnaire.

4) → If possible, the mentor should also involve the student’s

parent/carer using the SFS Audit – Parent / Carer Questionnaire. Where
this is not possible, they could use a further SFS Audit - Staff Questionnaire,
perhaps with an LSA (to provide a differing perspective). This should be
completed on Provision Mapping.

T

6) → The student is shown the results by their
mentor and from there 3 to 5 outcomes are
selected – these ideally should focus around
no more than 2 skill sets.

The audit process can
be complimented
further by also referring
to behaviour logs,
progress reports, IEPs,
IBPs etc.

7) → The Mentor-Student Agreement is then
completed which functions more as a
reflective activity rather than a set-in-stone
contract.

8) → Mentoring around the intended outcome takes place

9) → The audit process is completed

again, ideally involving the same
teachers and parent/carer respondent.

10) → Improvements are mapped

on the Outcomes Planner, My Barrier
and Evaluation sheet.

Skills for School Audit – Staff Questionnaire
Name of student:
Form completed by:
Date:
Major Concerns
- Rarely or never fulfils this…
Some Concerns
- More often than not fulfils this…
No Concerns
– usually fulfils this…

Green
1. Concentration
a) Pays attention to a group speaker or other presentation for over 5mins
b) Listens to a simple instruction and follows it without need for prompting
c) Remembers two to three part instructions
d) Concentrates on a task for 20mins without need for repeated reminders
e) Stays focused on a question or issue in a conversation without going off on a tangent
2. Organisational Skills
a) Arrives on time and ready to learn (tidy appearance, not hungry or thirsty, not needing toilet etc.)
b) Brings basic equipment (pen, pencil, ruler)
c) Follows a sequence of instructions in order (using a list if needs be)

Amber

Red

d) Can complete familiar activities within a set time limit
e) Completes homework by set deadlines
3. Emotional Literacy
a) Is aware of when they’re not OK (feeling anxious, frustrated, angry etc.)
b) Follows strategies to manage emotions (including calming down from ‘hyper’ / ‘giddy’ spells)
c) Accurately reads signs of other people’s emotions (facial expressions, body language, tone of voice)
d) Does not overreact to irritation or provocation from peers – seeks support
e) Can focus on and express positive emotions (hopes for the future, happy experiences, successes)
4. Interactions with Peers
a) Does not try to gain inappropriate attention / approval from peers (‘acting up’, ‘acting the class clown’)
b) Recognises rights - allows others to concentrate and respects personal space
c) Has two or more positive, stable friendships with peers – and generally good relations overall
d) Recognises the difference between ‘social’ times and ‘work’ times in terms of how they interact with peers
e) Shows encouragement & uses good humour towards other students rather than put-downs
5. Interactions with Adults
a) Recognises adults as authority figures and speaks to them respectfully
b) Puts up their hand or uses other appropriate signal to gain attention from an adult
c) Holds an appropriate conversation with an adult – initiates and responds to initiation of conversation
d) Accepts decisions and responds to reprimand from adults first time
e) Does not respond to challenge from adults with hostility / aggression

Skills for School Audit – Student Questionnaire
Name:

Date:
I always struggle to do this…
Sometimes I struggle to do this…
I never struggle with this…

1. Concentration

a) I can listen to the teacher without daydreaming or getting put-off by someone else
b) I follow simple instructions first time without needing reminders
c) I can follow longer instructions without getting confused
d) I can focus on a task for 20mins without daydreaming or getting put-off by someone else
e) I can stay interested in a conversation when it’s not about a topic I am really interested in
2. Organisational Skills

a) I arrive on time to lessons, feeling awake and in a good mood
b) I remember to bring a pen, pencil and ruler to lessons
c) I can remember a list of instructions or things to bring to school
d) I complete my work in time
e) I complete homework and hand it in on time







3. Emotional Literacy

a) I realise I’m not feeling OK before it’s too late
b) I can calm myself when I’m hyper or angry
c) I can tell when someone is not feeling OK and avoid upsetting them even more
d) I can ignore other students who are trying to wind me up
e) If I’m not feeling OK, I can look on the bright side
4. Interactions with Peers

a) I can avoid joining in with messing around
b) I let other students, especially my friends, get on with their work
c) I have friends who help me and don’t get me into trouble
d) I save chatting and having a laugh with friends for break and lunch times
e) I only make friendly jokes, it doesn’t go too far
5. Interactions with Adults

a) I show respect to all teachers as the leaders of our school
b) I put my hand up and wait when I need help, I don’t shout for their attention
c) I often talk with teachers about my interests, my weekend etc.
d) I don’t answer back or storm off if teachers have to tell me off
e) I don’t swear or make rude comments to teachers







Skills for School Audit – Parent / Carer Questionnaire
Name of student:
Parent / Carer:
Date:

G = Always does this…
A = More often than not does this…
R = Rarely or never does this…

1. Concentration
a) Will sit and listen to you for over 5mins (giving advice, telling them about the week ahead, telling a story etc.)

G|A|R

b) Will follow an instruction without having to be ‘nagged’

G|A|R

c) Will follow a set of instructions without forgetting them (“go in the kitchen, look in the second drawer, get some clingfilm…”

G|A|R

d) Will sit still and watch a TV programme, film or read a magazine / newspaper for 20mins

G|A|R

e) Will speak with family members about interests other than their own

G|A|R

2. Organisational Skills
a) Gets up in the morning without need for constant reminders & support

G|A|R

b) Packs their school bag independently, has a pen etc. ready for school

G|A|R

c) Will remember a small list of jobs to do – i.e. when sent on an errand

G|A|R

d) Will get jobs / chores done quickly - such as cleaning their bedroom, tidying up their clothes etc.

G|A|R

e) Spends time at home completing homework

G|A|R

3. Emotional Literacy – “recognising and managing feelings”
a) Will tell you when they’re upset or worried – does not bottle it up or suddenly ‘explode’ with anger

G|A|R

b) Has ways to calm down when they are angry or too giddy (such as going to their room, going for a walk)

G|A|R

c) Will recognise when you or another family member is upset or angry, and will seek to avoid making it worse

G|A|R

d) Is not easily wound up by brothers, sisters, cousins, neighbour’s children etc. – can take a joke or teasing

G|A|R

e) Will talk about happy experiences at school, about their hopes for the future, about what they’re good at etc.

G|A|R

4. Interactions with Peers – i.e. brothers, sisters, cousins, neighbour’s children
a) Does not try to impress other children by getting involved in mischief etc.

G|A|R

b) Allows other children to play, watch TV, read etc. without interrupting them

G|A|R

c) Has two or more good friendships with children in the local area

G|A|R

d) Can divide their time between homework & chores and spending time playing, relaxing etc.

G|A|R

e) Is helpful and friendly towards other children, does not try to get their own way all of the time

G|A|R

5. Interactions with Adults – i.e. mother, father, parent’s partner, grandparents, aunties, uncles, friends of the family
a) Recognises adults as being in charge and speaks to them respectfully

G|A|R

b) Will ask an adult for help or advice when they need it, does not demand attention ‘there and then’

G|A|R

c) Will hold a sensible conversation with an adult that doesn’t focus entirely on themselves

G|A|R

d) Accepts adult decisions first time – does not sulk or ‘pester’ to try change a decision

G|A|R

e) Does not respond to challenge from adults with hostility / aggression

G|A|R

Outcomes Planner
Name:

Date:

Contributors (names, total number):

Red (R) Ratings

Outcomes:
Entry

1. Concentration

a) To pay attention to a group speaker or other presentation for over 5mins
b) To listen to a simple instruction and follow it without need for prompting
c) To remember two to three part instructions
d) To concentrate on a task for 20mins without need for repeated reminders
e) To stay focused on a question or issue in a conversation without going off on a tangent

2. Organisational
Skills

Grand Total:
a) To arrive on time, ready to learn
b) To bring basic equipment to each lesson (pen, pencil, ruler)
c) To follow a sequence of instructions in order
d) To complete familiar activities within a set time limit
e) To complete homework by set deadlines
Grand Total:

Exit

3. Emotional
Literacy

a) To be aware of when they’re not OK - feeling anxious, frustrated, angry etc.
b) To follow strategies to manage emotions
c) To be able to read signs of other people’s emotions and respond accordingly
d) To not overreact to irritation or provocation from peers – seeks support
e) To focus on and express positive emotions & thoughts

4. Interaction with
Peers

Grand Total:
a) To not seek inappropriate attention / approval from peers
b) To recognise others’ rights to concentrate and respect personal space
c) To develop positive, stable friendships with peers
d) To understand the difference between ‘social’ times and ‘work’ times
e) To show kindness and good humour towards other students

5. Interaction with
Adults

Grand Total:
a) To recognise adults as authority figures and show a level of respect
b) To seek attention from an adult in appropriate ways
c) To have positive conversations with adults
d) To accept decisions and reprimands from adults
e) To not respond to adult authority with hostility / aggression
Grand Total:

My Barrier to Success in School

1. Concentrating and
listening in class

2. Staying organised and
managing workload

3. Understanding and
managing feelings

4. Working and getting
along with other students

5. Working and getting
along with adults

Mentor-Student Agreement
Student:

Mentor:

Strengths:

Areas for development:

Activities:

1.
To take place ______________ for _________ weeks.
2.
Mentor’s Commitment:
3.

Student’s Commitment:

Mentor Signature: ______________________________________

Date:_________________

Student Signature: ______________________________________

Date:_________________

Types of Mentoring Activities
Assistive
&
Coaching

Students are provided with assistance in a particular area of learning or
behaviour, such as completing difficult homework or restoring a broken-down
relationship etc.
→ Organisational Skills, Concentration
Students are coached in a particular skill - such as creating a manageable todo list or a timeline to manage homework deadlines, following a set ‘drill’ for
calming anxiety and anger etc.
→ Organisational Skills, Concentration, Emotional Literacy

Reflective

Students are encouraged to reflect on a particular event or series of events that
has happened previously, to enhance shared understanding of triggers &
impact.
→ Emotional Literacy, Interaction with Peers, Interaction with Adults

&
Explorative

Students are encouraged to look at a present real situation or a possible future
scenario they may find themselves in, and to consider different ways to think &
act – with a view to finding a way forward.
→ Emotional Literacy, Interaction with Peers, Interaction with Adults

 Memory Games – such as Pairs
 Looking & Thinking (Learning
Materials Ltd)
 Mind Mapping (Tony Buzan)
 Timelines
 Student-Parent/Carer workshops
focusing on preparing for school,
homework etc.
Classroom Survival Skills (Rob Long /
Education Works)

Explicit

 Blobs Resources - Various
 Coach in recognising signs of
anxiety and signs of anger
 Social Stories / Comic Strip
Conversations
 Talkabout for Teenagers
 SEN Press Stories (senpress.co.uk)
 Cool Connections (Laurie Seller)
 Think Good – Feel Good (Paul
Stallard)
 The Feelings Artbook (Speechmark
Publishing)

Students work on a project which implicitly provides them with positive
experiences of working in partnership with peers and adults,

Experiential
&
Relational

→ Interaction with Peers, Interaction with Adults

 Outdoor Pursuits Projects
 Food Tech Projects
 Inclusive Sports Projects &

Students build a close working relationship with an adult through a project – a
person they can then use as a secure base / reference point when difficulties Tournaments
occur.
→ Interaction with Peers, Interaction with Adults

Implicit

Progressive Conversations
A natural problem you may face when mentoring a student is ensuring a line is drawn between ‘chat’ and ‘dialogue’. For a relationship to be
developed with the student, the mentor has to be prepared to ‘waste time’ with the student talking about seemingly trivial matters. However,
the purpose of removing a student from a mainstream classroom is to provide practical support and trigger meaningful change that can then
fuel increased academic attainment on their return – and this can be easily lost if the mentor does not keep a check on things. The three-part
cycle below, which can be followed across one session or a number of weeks, can assist mentors with this.

Stage 1 - Prompt
The mentor uses openers –
→ “What would you like to talk about today?”
→ “Has anything really good or anything
difficult happened over the past week?

gain trust
& further engagement

→ “Tell me about what happened with…”

develop
understanding

→ “What did we talk about last time?

Stage 3 – Plan Ahead

Stage 2 - Respond

The mentor guides the students on
a way forward

The mentor challenges through
suggestion –

→ “OK, so next time we are going to….
Is this right?

→ “That would have probably made me
feel… How did you / others feel?”

→ “Now that you’ve chosen to….. is
there anything I can help you with?

→ “My understanding is ……… What do you
think?

→ “Remind me– what are you going to
do next time this situation occurs?

→ “I once had a similar situation… if it
happened again I would…”

build up
confidence & resolve

Mentoring Log
Student:

Date / Time
Spent

Mentor:

Activity

Term/Year:

Engaged
Fully

Partially
Engaged

Not
Engaged

Student Evaluation
Student:

Mentor:

Activities:

From _____________ to ______________ I have worked on…

Achievements:

I have got better at…

Even Better If:

To improve more, I need to work on…
I will need help with…

Date:

Skills for School Mentoring

Achievement
Certificate
awarded to

------------------------------------------------------------------------------------------

for
--------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------

Mentor’s Signature:
Headteacher’s Signature:

Date:

